
Here’s a quick exercise to try at
home.  Close your eyes and visualize
walking into your school.  What do you
see?  Where are the parents and what are
they doing?

Take your time. Really think about it.

Now imagine being in a room full of par-
ents, all focusing on this same thing, togeth-
er.  The place is the Stong Dining Room,
York University, and the person leading you
through this exercise is Professor Debbie
Pushor from the University of Saskatchewan.  

This was the scene at the recent People for

Education Conference, “Making Connections”
held in Toronto on November 3, 2007.  

From the very first words she spoke,
Professor Pushor grabbed her audience’s
attention with her passionate, humorous,
and  knowledgeable delivery. By the end
of the session, she would blow the lid off
traditional thinking about the positioning
of parents in the school.  Professor Pushor
is a straight-shooter and she made sure that
the audience got both barrels that day.  It
was, in short, amazing.   

Continuing with the visioning exer-
cise, Dr. Pushor invited the assembled
parents to shout out what they saw in
their mind’s eye as they looked about
their imagined schools. All around the
room, images were loudly offered up.

“Parents at my school are busy photo-
copying” one parent said. “I see par-
ents helping with the safe school
arrival program” said another. “Our
parents are sitting down with teachers
for parent-teacher interviews” offered
a third. A fourth shouted out, “I see
parents assembled in the auditorium
watching their children perform in the
school concert”. There were many
more contributions, including parents
helping with graduation, volunteering
in the library, reading with children in
the classroom, and more. A few brave
souls confessed that they actually did-
n’t see any parents in their school.
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Are our schools making the grade? 
Only six per cent of Canadians gave them an “A.”
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The Canadian Education Associ-
ation’s latest research report,
Public Education in Canada:
Facts, Trends and Attitudes
calls for a national dialogue to
explore how our schools should
adapt for the 21st century needs
of all Canadian students. 

PUBLIC ATTITUDES TOWARD 
EDUCATION IN CANADA

The Canadian Education Association is
proud to release its Public Education in
Canada: Facts, Trends and Attitudes report,
which contains the results of our Public
Attitudes Toward Education survey.  

This is CEA’s fourth such survey and
is based on the opinions of over 2,400
Canadians collected between January
and May 2007.  Commentaries are also
included in this report from education-
al leaders based on these survey results
that help provide a context to issues
such as student assessment, confidence
in school systems, and educational
change.

In addition to the survey results, this
report contains a composite picture of edu-
cation in Canada, with an overview of our 

Please see 
PUBLIC EDUCATION on pg. 3

Blazing the trail to a brave new world for parents
Professor Debbie Pushor offers a new way of imaging schools

Please see TRAIL on pg. 6
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Dr. Pushor observed that in all
of these activities, parents
appeared to be serving the
school’s agenda; that is, they
were being directed by the
school as to what their role
should be.  The examples pro-
vided showed parents as helpers,
spectators, fundraisers, and
organizers.    

Dr. Pushor refers to this as the
“Old Story” of parental involve-
ment.   Her research into this
Story likens the image of schools
to that of a “protectorate”, sim-
ilar to a colonialist structure,
where the school is the colonizer
and the community is colonized.  

In this world, “educators, as
holders of expert knowledge of
teaching and learning, enter a
community, claim the ground
which is labeled ‘school,’ and
design and enact policies, proce-
dures, programs, schedules and

routines for the children of the
community. They often do this
in isolation of parents and com-
munity members, using their
‘badge of difference’, their pro-
fessional education, knowledge
and experience, as a rationale
for their claimed position as
decision-makers in the school.”
She underscores in her research,
though, that this position is
claimed with “the best of inten-
tions – intentions to enhance
student achievement and other
educational outcomes, inten-
tions to provide a safe and car-
ing place for children, intentions
to prepare children for their
roles as citizens in a broader
society."  

Best intentions aside, however,
the outcome is often that parents
find themselves positioned off
the landscape of the school.  Dr.
Pushor writes that “this scripted
story of school is an historical
one and is perpetuated by the
complicitness of both educators

and parents in how it is lived
out. By accepting the taken-for-
grantedness of their positions as
protectors and protected in this
structure, educators and parents
reinforce, and are constrained
and shaped by, the conditions
imposed upon them. Yet, as they
awaken to this taken-for-grant-
edness, they begin to imagine
how to work against these con-
straints. Educators, recognizing
the complexity of their mission
and the challenges they face in
realizing their intended student
outcomes, seek ways to bring
parents into this work. Parents,
feeling marginalized by the pro-
fessional boundaries drawn
around the school, seek ways to
establish a voice and a place for
themselves on the school land-
scape.”

Dr. Pushor dreams of a “New
Story” – one that is a co-creation
of parents/caregivers and the
school.  

Citing another prominent

researcher in the field, she cred-
its D. Benson (1999) with
revealing the critical distinction
between the words “involve-
ment” and “engagement”.
“Involvement” she notes, comes
from the word ‘involvere’ which
means ‘to roll into’.  With parent
involvement, the focus is placed
on what parents can do to help
the school realize its intentioned

outcomes for children, not on
what the parents’ hopes, dreams
or intentions for their children
may be or what the school can
do to help parents realize their
personal or family agendas.  The
viewpoint seems to be focused
on seeking to determine what
parents can do for teachers, in a
hierarchical framework, rather
than what schools can do for
families.  

The word “engagement”, on
the other hand, comes from ‘en’,
meaning “make” and ‘gage’
meaning “pledge”.  It can be
defined as “contact by fitting
together…the meshing of
gears”.  Engagement, therefore,
is seen to be the act of enabling
parent to take their place along-
side educators in the schooling
of their children, fitting together
their knowledge of children,
teaching and learning, with the
teachers’ knowledge.  This is the
core essence of the “New
Story”.  

Dr. Pushor has lived the New
Story and she knows it can
work. 

Over the course of the
2004/2005 school year, she,
along with a dedicated research
team, conducted a study into
parent engagement and leader-
ship at Princess Alexandra Com-
munity School in Saskatoon.
During that time, they
“observed and heard about
practices at Princess which move

Debbie Pushor Stands Side-By-Side with Parents. Shown here with
Debbie is Margo Cowie, Co-Chair of TDSB PIAC and member of the
new Provincial Parent Board and Mary Lee Halverson, freelance writer.
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EDUCATION NEWS

As parents, we want to
make the best educational
choices for our children
and we are lucky enough
to live in a country that is
known around the world
as the leading expert in
French immersion and
core French programs. This
summary is intended to help
answer questions about French-
second-language education by
providing information from the
wealth of research studies that
have been conducted since French
immersion programs were intro-
duced in the early 1970s. Refer-
ences and suggestions for further
reading can be found at
www.cpf.ca.

WHAT IS FRENCH-SECOND-
LANGUAGE EDUCATION?
French as a second language

(FSL) is learned in the classroom
through a variety of program
options. The popular options
include early, middle, and late

French immersion, extended
French, intensive French, partial
immersion1 and core/basic
French.

How bilingual your child will
become depends on the type of
French-second-language program,
and particularly on its intensity.
The intensity, or percentage of
time spent in French at the begin-
ning of a program, is more impor-
tant to French-language develop-
ment than the total accumulated
hours of instruction over a stu-
dent’s career. Intensive exposure to
French is important because it
allows students quickly to reach
the level of French-language abili-
ty that is required to study other
subjects in French. This is called
the Threshold Level Theory.

In all types of FSL programs,
students are stronger at listening
and reading in their second lan-
guage than speaking and writing.
Early immersion programs have
generally produced better French-
language results than other pro-
grams. Levels of language profi-
ciency attained in early immersion
are higher than those attained in
the core French program. Profi-

ciency levels are also higher than
those for the partial, middle, and
late immersion programs. Gener-
ally speaking, early immersion
students perform better on tests of
French listening comprehension,
reading comprehension, general

French achievement, and overall
French proficiency. 

Parents can expect their early
immersion child to approach
native-like levels in French lis-
tening comprehension and read-
ing skills by the end of elemen-
tary school. They are, however,
still distinguishable from native
French speakers in speaking and
writing skills. Many students in
French immersion attained an
intermediate or higher level of
language proficiency in French,
based on Public Service Com-
mission of Canada tests.

HOW WILL FSL 
EDUCATION AFFECT MY

CHILD’S ENGLISH-
LANGUAGE SKILLS?

No negative effects on English-
language skills

English skill levels are not
compromised by French immer-
sion instruction, and researchers
report that “the effect of learn-
ing a second language on first
language skills has been virtual-
ly positive in all studies.” Stu-
dents can add French to their
repertoire at no cost to their
English-language competence.
This is known as additive bilin-
gualism and it is possible for
two reasons:

(1) English is reinforced and
promoted in the home and com-
munity; and

(2) Language skills are interde-
pendent and can be transferred
from one language to another. In
other words, language skills
developed in French are available
for learning and using in English
and, similarly, language skills
learned through English are avail-
able for learning and using in
French.

Enhanced English-language skills
in French immersion programs

Bilingual students are better
able to analyze their knowledge
of language. They learn that there
are at least two ways of saying the
same thing and understand the
relationship between words and
their meaning. Furthermore, they
are able to focus more on mean-
ing and take into account only rel-
evant features when there is
excess or distractive information.
Researchers call this heightened
metalinguistic awareness.

Immersion (early, middle and
late) produces students who
demonstrate high proficiency lev-
els in English, although early
immersion students who receive
their first few years of instruction
entirely in French may experience
a temporary lag in English read-
ing, spelling, and punctuation
skills. Once formal English-lan-
guage instruction is introduced
around Grade 3 or 4, early
immersion students quickly catch
up with their English-program
peers and, in many cases, achieve
higher results in reading, writing,
and speaking skills.

How bilingual will my child be?

Dreams of a “New Story”

Please see TRAIL
on pg. 7

Executive Director 
Canadian Parents for French

Betty Gormley

Students are stronger
at listening and reading

in their second lan-
guage than speaking

and writing



MISSISSAUGA, ON. –
Amgen Canada announ-
ced that, for the first time,
the Amgen Award for Sci-
ence Teaching Excellence
(AASTE) will be open to
teachers in Canada. The
award is designed to recognize
and honour extraordinary sci-
ence teachers at the K-12 level (in
British Columbia and Ontario)
where Amgen has facilities, who
significantly impact their stu-
dents through exemplary science
teaching and who achieve
demonstrated results in student
learning.

With a longstanding com-
mitment to science education,
Amgen established the teacher
awards program to promote
and encourage science excel-
lence in public and private
schools. Since the program’s
inception in 1992, Amgen has
awarded more than $1.7 mil-
lion to educators who have
made exceptional science-
teaching contributions and
who  have  s i gn i f i c an t l y
impacted the lives of their stu-
dents. Amgen is expanding its
program this year, and will
honor a total of 32 teachers in
California, Colorado, Ken-
tucky, Massachusetts, Puerto
Rico, Rhode Island, Washing-
ton, British Columbia and
Ontario.

“At Amgen, we are strongly
committed to science educa-
tion,” says Dr. Daniel Billen,

Vice President and General
Manager, Amgen Canada. “We
have the utmost respect for
those extraordinary educators
who are able to inspire students
to embrace a lifetime of learn-
ing. It is a proud moment for
our company to bring this
rewarding program to Canada
to honor those science teachers
who make a positive difference
in the lives of their students.”

In Canada, the 2 selected win-
ners will receive the following
benefits: 
• An unrestricted cash award of
$5,000 CAD; 
• A restricted $5,000 CAD cash
grant to the recipient’s school
for the expansion or enhance-
ment of a school science pro-
gram, science resources, or the
professional development of the
school’s science teachers.

Applicants are also required
to submit an innovative lesson
plan that they have successfully
incorporated into their class-
room and can be shared with
other teachers. A panel of inde-
pendent judges will select the
winners based on the following
criteria: creativity of teaching
methods; innovative lesson
plan; effectiveness in the class-
room and the plan for the use
of grant money to improve sci-
ence education resources in
their schools. 

A select number of the lesson
plans submitted by 2008
AASTE Award winners will be

posted to Amgen’s website,
with the intent that other
teachers will benefit from these
innovative materials. Select les-
son plans from 2007 AASTE
Award winners are available
for download at no cost; edu-
cators are encouraged to
review and implement any of
these plans into their own cur-
riculum.

Those interested in applying
should visit www.amgen.com/
citizenship/aaste.html for more
information. Applications must
be postmarked by January 31,
2008 to be valid. Winners will
be notified in May 2008. 

As a leader in innovation,
Amgen Canada understands the
value of science. With main
operations located in Missis-
sauga, Ontario’s vibrant bio-
medical cluster, and its research
facility in Burnaby, British
Columbia, Amgen Canada has
been an important contributor
to advancements in science and
innovation in Canada since
1991. The company contributes
to the development of new ther-
apies or new uses for existing
medicines in partnership with
many of Canada’s leading
health-care, academic, research,
government and patient organi-
zations.

About Amgen
Amgen discovers, develops and

delivers innovative human thera-
peutics. A biotechnology pioneer

since 1980, Amgen was one of
the first companies to realize the
new science’s promise by bring-
ing safe and effective medicines
from lab, to manufacturing
plant, to patient. Amgen thera-
peutics have changed the practice
of medicine, helping millions of
people around the world in the
fight against cancer, kidney dis-

ease, rheumatoid arthritis, and
other serious illnesses. With a
broad and deep pipeline of
potential new medicines, Amgen
remains committed to advancing
science to dramatically improve
people’s lives. To learn more
about our pioneering science and
our vital medicines, visit
www.amgen.com.
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2007- 2008 Premier's Awards for Teaching Excellence 
honour exceptional principals, teachers and support staff

The nomination period for the Premier's Awards for Teaching Excellence is here 
The nomination period for the Premier's Awards for
Teaching Excellence is here. 

Anyone can nominate school or school board staff
in Ontario's publicly funded education system for any
one of the six different categories below:

-   Teacher of the Year
-   New Teacher of the Year
-   Excellent Support Staff

-   Excellence in Leadership
-   Lifetime Achievement
-   Team of the Year.
Be sure to nominate an outstanding educator from

your community. Last year fifteen teachers, principals
and education support staff were named as the recipi-
ents of the first Premier's Awards for Teaching Excel-
lence. More than 1,000 educators from across Ontario

were nominated for these awards.
Visit www.ontario.ca/teachingawards to download

a nomination package. The Ministry of Education is
sending information kits to every publicly funded
schools in Ontario. 

Nominations will be accepted until January 28,
2008. Award recipients will be announced before the
end of the 2007-2008 school year.

2007 Governor General's Awards
for Excellence in Teaching Canadian History

Recipients of Canada’s top teaching prize announced
Canada’s National History Society in

partnership with Library and Archives
Canada and TD Bank Financial Group
announced the six recipients for the 2007
Governor General’s Awards for Excel-
lence in Teaching Canadian History.

Canada’s most passionate educators
created life-changing lesson plans that
encouraged their students to serve as
judge and jury for a monumental trial,
travel back in time to explore their
favourite historical figures, relive miles
of memories with John Diefenbaker,
solve a black super hero deficit, hum and
strum their way through historical folk-
songs, and unravel archives from mili-
tary mysteries.

“These teachers are focused on finding
ways to bring history to life for their stu-
dents, and we take great pride in award-
ing their exemplary efforts”, said Debo-
rah Morrison, CEO and President of
Canada’s National History Society. “We
all win if the next generation of Canadi-
ans has a richer understanding and a
genuine interest in our past because of

the dedication of their innovative teach-
ers”, Morrison adds.

The 2007 Recipients of the Governor
General’s Awards for Excellence in
Teaching Canadian History are:

RHONDA DRAPER – 
Kelowna, British Columbia
ROSE FINE-MEYER – 
Toronto, Ontario
SUSAN HAYNES – 
Toronto, Ontario
JOHN MACPHAIL –
Oakville, Ontario
MONIQUE MARTIN – 
Saskatoon,  Saskatchewan
DAVID WATKINS – 
Toronto, Ontario

The six recipients will be awarded
$2,500, a gold medal and their respec-
tive schools will also benefit from a cash
gift of $1,000. The Awards prizes are

also made possible through the generous
support of the TD Bank Financial
Group. 

On November 2, 2007, Her Excellen-
cy, the Right Honourable Michaëlle
Jean, Governor General of Canada, pre-
sented the Awards at Rideau Hall. The
recipients will also be honoured in the
House of Commons as guests of the
Speaker. Another highlight of the Award
festivities is the gala dinner, and a rare
insiders’ tour of the Library and
Archives Canada Preservation Centre,
one of the program partners. 

The 2007 Governor General’s Awards
for Excellence in Teaching Canadian
History is sponsored by Canada’s
National History Society, which is a
charitable organization dedicated to
popularizing Canadian History. Cana-
da’s National History Society publishes
The Beaver: Canada’s History Magazine
and Kayak: Canada’s History Magazine
for Kids. The History Society also hon-
ours achievement in popular history
through the Pierre Berton Award.

Rose Fine-Meyer,
Humberside Collegiate
Institute, Toronto, ON

John MacPhail, 
St. Dominic Catholic
School, Oakville, ON

Susan Haynes, 
Havergal College,
Toronto, ON

David Watkins,
Weston Collegiate
Institute, Toronto, ON Photos by Canadia’s National History Society  

Call for applications: the AMGEN Award for Science Teaching Excellence 

away from the institutionalized,
ritualistic, and often public inter-
actions between teachers and
parents typical of most school
landscapes, to an emphasis on
building trust and relationships
in ways which are much less for-
mal and more intimate.”  

It’s a story of success; a com-
munity coming together in true
partnership.  

Dr. Pushor fervently believes
that, instead of looking out-
ward at families or communi-
ties as the reasons for low
parental engagement or unsatis-
factory s tudent  outcomes,
schools have a responsibility to
look inward at their own
assumptions and beliefs.  Brett
Adams, a former School Coun-
selor from Princess, agrees, say-
ing, “And so it’s an attitude
change.  It’s also an invitation
to go out and say, ‘I don’t know
the answer’.  To actually say ‘I
don’t have the answer to bully-
ing, I don’t have the answer to
attendance problems.  I need

your help.’  To honestly go out
and say (to parents), I need
your help, can we find a solu-
tion?’ As opposed to (us) as the
experts saying, ‘I have the
answers, you’ll listen to me, this
is what (we’re) going to do’.
Tha t ’s  no t  engagemen t .
Engagement is going out and
saying ‘I truly don’t know the
answer, help me and we’ll work
together and go in a direction”.

Without question, this type of
engagement takes time, energy,
and a willingness to be vulnera-
ble. It’s about relationship-
building - a subject Dr. Pushor
doesn’t hold back on.  She
refers to her personal experi-
ence of the typical five minute
high school parent-teacher
interview.  Looking squarely at
the parents in the room, she
stirs them up by asking, “What
message does this send to you?”
“How does it make you feel?”
She then challenges them to
take that first step: to ask the
teacher, “Is this really the kind
of relationship you want to
have with me?”   

TRAIL from page 6

 




